
 Curriculum Map & Pacing Guide 

COURSE: English 11 American Literature 

STANDARDS 

COLLEGE, CAREER AND CIVIC LIFE STANDARDS/ CCSS Speaking and Listening Standards 
 

The CCR anchor standards and high school grade-specific standards work in tandem 

to define college and career readiness expectations—the former providing broad 

standards, the latter providing additional specificity. 

Comprehension and Collaboration: 

CCSS.ELA-LITERACY.SL.11-12.1 

Initiate and participate effectively in a range of collaborative discussions (one-on-

one, in groups, and teacher-led) with diverse partners on grades 11-12 topics, texts, 

and issues, building on others' ideas and expressing their own clearly and 

persuasively. 

CCSS.ELA-LITERACY.SL.11-12.1.A 

Come to discussions prepared, having read and researched material under study; 

explicitly draw on that preparation by referring to evidence from texts and other 

research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of 

ideas. 

CCSS.ELA-LITERACY.SL.11-12.1.B 

Work with peers to promote civil, democratic discussions and decision-making, set 

clear goals and deadlines, and establish individual roles as needed. 

CCSS.ELA-LITERACY.SL.11-12.1.C 

Propel conversations by posing and responding to questions that probe reasoning 

and evidence; ensure a hearing for a full range of positions on a topic or issue; 

clarify, verify, or challenge ideas and conclusions; and promote divergent and 

creative perspectives. 

CCSS.ELA-LITERACY.SL.11-12.1.D 

Respond thoughtfully to diverse perspectives; synthesize comments, claims, and 

evidence made on all sides of an issue; resolve contradictions when possible; and 

determine what additional information or research is required to deepen the 

investigation or complete the task. 

CCSS.ELA-LITERACY.SL.11-12.2 

Integrate multiple sources of information presented in diverse formats and media 

(e.g., visually, quantitatively, orally) in order to make informed decisions and solve 

problems, evaluating the credibility and accuracy of each source and noting any 

discrepancies among the data. 

CCSS.ELA-LITERACY.SL.11-12.3 

Evaluate a speaker's point of view, reasoning, and use of evidence and rhetoric, 

assessing the stance, premises, links among ideas, word choice, points of emphasis, 

and tone used. 

Presentation of Knowledge and Ideas: 

CCSS.ELA-LITERACY.SL.11-12.4 

Present information, findings, and supporting evidence, conveying a clear and 

distinct perspective, such that listeners can follow the line of reasoning, alternative 

or opposing perspectives are addressed, and the organization, development, 

substance, and style are appropriate to purpose, audience, and a range of formal 

and informal tasks. 

CCSS.ELA-LITERACY.SL.11-12.5 

Make strategic use of digital media (e.g., textual, graphical, audio, visual, and 

CCSS Reading Standards 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RL.11-12.1 

Cite strong and thorough textual evidence to support analysis of what the text 

says explicitly as well as inferences drawn from the text, including determining 

where the text leaves matters uncertain. 

CCSS.ELA-LITERACY.RL.11-12.2 

Determine two or more themes or central ideas of a text and analyze their 

development over the course of the text, including how they interact and build 

on one another to produce a complex account; provide an objective summary of 

the text. 

CCSS.ELA-LITERACY.RL.11-12.3 

Analyze the impact of the author's choices regarding how to develop and relate 

elements of a story or drama (e.g., where a story is set, how the action is ordered, 

how the characters are introduced and developed). 

Craft and Structure: 

CCSS.ELA-LITERACY.RL.11-12.4 

Determine the meaning of words and phrases as they are used in the text, 

including figurative and connotative meanings; analyze the impact of specific 

word choices on meaning and tone, including words with multiple meanings or 

language that is particularly fresh, engaging, or beautiful. (Include Shakespeare as 

well as other authors.) 

CCSS.ELA-LITERACY.RL.11-12.5 

Analyze how an author's choices concerning how to structure specific parts of a 

text (e.g., the choice of where to begin or end a story, the choice to provide a 

comedic or tragic resolution) contribute to its overall structure and meaning as 

well as its aesthetic impact. 

CCSS.ELA-LITERACY.RL.11-12.6 

Analyze a case in which grasping a point of view requires distinguishing what is 

directly stated in a text from what is really meant (e.g., satire, sarcasm, irony, or 

understatement). 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RL.11-12.7 

Analyze multiple interpretations of a story, drama, or poem (e.g., recorded or live 

production of a play or recorded novel or poetry), evaluating how each version 

interprets the source text. (Include at least one play by Shakespeare and one play 

by an American dramatist.) 

CCSS.ELA-LITERACY.RL.11-12.8 

(RL.11-12.8 not applicable to literature) 

CCSS.ELA-LITERACY.RL.11-12.9 

Demonstrate knowledge of eighteenth-, nineteenth- and early-twentieth-century 

foundational works of American literature, including how two or more texts from 

the same period treat similar themes or topics. 

Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RL.11-12.10 

 

CCSS WRITING STANDARDS 

Text Types and Purposes: 

CCSS.ELA-LITERACY.W.11-12.1 

Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient 

evidence. 

CCSS.ELA-LITERACY.W.11-12.1.A 

Introduce precise, knowledgeable claim(s), establish the significance of the claim(s), distinguish the claim(s) from alternate or 

opposing claims, and create an organization that logically sequences claim(s), counterclaims, reasons, and evidence. 

CCSS.ELA-LITERACY.W.11-12.1.B 

Develop claim(s) and counterclaims fairly and thoroughly, supplying the most relevant evidence for each while pointing out the 

strengths and limitations of both in a manner that anticipates the audience's knowledge level, concerns, values, and possible 

biases. 

CCSS.ELA-LITERACY.W.11-12.1.C 

Use words, phrases, and clauses as well as varied syntax to link the major sections of the text, create cohesion, and clarify the 

relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims. 

CCSS.ELA-LITERACY.W.11-12.1.D 

Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which 

they are writing. 

CCSS.ELA-LITERACY.W.11-12.1.E 

Provide a concluding statement or section that follows from and supports the argument presented. 

CCSS.ELA-LITERACY.W.11-12.2 

Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately 

through the effective selection, organization, and analysis of content. 

CCSS.ELA-LITERACY.W.11-12.2.A 

Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it 

to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding 

comprehension. 

CCSS.ELA-LITERACY.W.11-12.2.B 

Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, 

quotations, or other information and examples appropriate to the audience's knowledge of the topic. 

CCSS.ELA-LITERACY.W.11-12.2.C 

Use appropriate and varied transitions and syntax to link the major sections of the text, create cohesion, and clarify the 

relationships among complex ideas and concepts. 

CCSS.ELA-LITERACY.W.11-12.2.D 

Use precise language, domain-specific vocabulary, and techniques such as metaphor, simile, and analogy to manage the 

complexity of the topic. 

CCSS.ELA-LITERACY.W.11-12.2.E 

Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which 

they are writing. 

CCSS.ELA-LITERACY.W.11-12.2.F 

Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., 

articulating implications or the significance of the topic). 

CCSS.ELA-LITERACY.W.11-12.3 

Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-

structured event sequences. 

CCSS.ELA-LITERACY.W.11-12.3.A 

Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing one or multiple 

point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events. 
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interactive elements) in presentations to enhance understanding of findings, 

reasoning, and evidence and to add interest. 

CCSS.ELA-LITERACY.SL.11-12.6 

Adapt speech to a variety of contexts and tasks, demonstrating a command of 

formal English when indicated or appropriate. (See grades 11-12 Language 

standards 1 and 3 here for specific expectations.) 

 
 
 

By the end of grade 11, read and comprehend literature, including stories, 

dramas, and poems, in the grades 11-CCR text complexity band proficiently, with 

scaffolding as needed at the high end of the range. 

By the end of grade 12, read and comprehend literature, including stories, 

dramas, and poems, at the high end of the grades 11-CCR text complexity band 

independently and proficiently. 

Key Ideas and Details: 

CCSS.ELA-LITERACY.RI.11-12.1 

Cite strong and thorough textual evidence to support analysis of what the text 

says explicitly as well as inferences drawn from the text, including determining 

where the text leaves matters uncertain. 

CCSS.ELA-LITERACY.RI.11-12.2 

Determine two or more central ideas of a text and analyze their development 

over the course of the text, including how they interact and build on one another 

to provide a complex analysis; provide an objective summary of the text. 

CCSS.ELA-LITERACY.RI.11-12.3 

Analyze a complex set of ideas or sequence of events and explain how specific 

individuals, ideas, or events interact and develop over the course of the text. 

Craft and Structure: 

CCSS.ELA-LITERACY.RI.11-12.4 

Determine the meaning of words and phrases as they are used in a text, including 

figurative, connotative, and technical meanings; analyze how an author uses and 

refines the meaning of a key term or terms over the course of a text (e.g., how 

Madison defines faction in Federalist No. 10). 

CCSS.ELA-LITERACY.RI.11-12.5 

Analyze and evaluate the effectiveness of the structure an author uses in his or 

her exposition or argument, including whether the structure makes points clear, 

convincing, and engaging. 

CCSS.ELA-LITERACY.RI.11-12.6 

Determine an author's point of view or purpose in a text in which the rhetoric is 

particularly effective, analyzing how style and content contribute to the power, 

persuasiveness or beauty of the text. 

Integration of Knowledge and Ideas: 

CCSS.ELA-LITERACY.RI.11-12.7 

Integrate and evaluate multiple sources of information presented in different 

media or formats (e.g., visually, quantitatively) as well as in words in order to 

address a question or solve a problem. 

CCSS.ELA-LITERACY.RI.11-12.8 

Delineate and evaluate the reasoning in seminal U.S. texts, including the 

application of constitutional principles and use of legal reasoning (e.g., in U.S. 

Supreme Court majority opinions and dissents) and the premises, purposes, and 

arguments in works of public advocacy (e.g., The Federalist, presidential 

addresses). 

CCSS.ELA-LITERACY.RI.11-12.9 

Analyze seventeenth-, eighteenth-, and nineteenth-century foundational U.S. 

documents of historical and literary significance (including The Declaration of 

Independence, the Preamble to the Constitution, the Bill of Rights, and Lincoln's 

Second Inaugural Address) for their themes, purposes, and rhetorical features. 

CCSS.ELA-LITERACY.W.11-12.3.B 

Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, 

and/or characters. 

CCSS.ELA-LITERACY.W.11-12.3.C 

Use a variety of techniques to sequence events so that they build on one another to create a coherent whole and build toward a 

particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution). 

CCSS.ELA-LITERACY.W.11-12.3.D 

Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, 

and/or characters. 

CCSS.ELA-LITERACY.W.11-12.3.E 

Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the 

narrative. 

Production and Distribution of Writing: 

CCSS.ELA-LITERACY.W.11-12.4 

Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and 

audience. (Grade-specific expectations for writing types are defined in standards 1-3 above.) 

CCSS.ELA-LITERACY.W.11-12.5 

Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on 

addressing what is most significant for a specific purpose and audience. (Editing for conventions should demonstrate command 

of Language standards 1-3 up to and including grades 11-12 here.) 

CCSS.ELA-LITERACY.W.11-12.6 

Use technology, including the Internet, to produce, publish, and update individual or shared writing products in response to 

ongoing feedback, including new arguments or information. 

Research to Build and Present Knowledge: 

CCSS.ELA-LITERACY.W.11-12.7 

Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a 

problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating 

understanding of the subject under investigation. 

CCSS.ELA-LITERACY.W.11-12.8 

Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the 

strengths and limitations of each source in terms of the task, purpose, and audience; integrate information into the text 

selectively to maintain the flow of ideas, avoiding plagiarism and overreliance on any one source and following a standard format 

for citation. 

CCSS.ELA-LITERACY.W.11-12.9 

Draw evidence from literary or informational texts to support analysis, reflection, and research. 

CCSS.ELA-LITERACY.W.11-12.9.A 

Apply grades 11-12 Reading standards to literature (e.g., "Demonstrate knowledge of eighteenth-, nineteenth- and early-

twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar 

themes or topics"). 

CCSS.ELA-LITERACY.W.11-12.9.B 

Apply grades 11-12 Reading standards to literary nonfiction (e.g., "Delineate and evaluate the reasoning in seminal U.S. texts, 

including the application of constitutional principles and use of legal reasoning [e.g., in U.S. Supreme Court Case majority 

opinions and dissents] and the premises, purposes, and arguments in works of public advocacy [e.g., The Federalist, presidential 

addresses]"). 

Range of Writing: 

CCSS.ELA-LITERACY.W.11-12.10 

Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or 

a day or two) for a range of tasks, purposes, and audiences. 
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Range of Reading and Level of Text Complexity: 

CCSS.ELA-LITERACY.RI.11-12.10 

 

By the end of grade 11, read and comprehend literary nonfiction in the grades 

11-CCR text complexity band proficiently, with scaffolding as needed at the high 

end of the range. 

By the end of grade 12, read and comprehend literary nonfiction at the high end 

of the grades 11-CCR text complexity band independently and proficiently. 

 

 
UNITS 

PACING BIG IDEAS / 
ESSENTIAL QUESTIONS 

 
CONTENT 

ASSURED EXPERIENCES & ASSESSMENTS INSTRUCTIONAL 
STRATEGIES 

Unit 1 Focus: Indigenous and Colonial 
Experiences and Origins  
 
 
 
 

 • Who owns the 
land and who has 
the right to rule?  
• What are the 
early historical 
contexts of 
American 
Literature and 
Identity?   
• How are 
ownership, 
leadership, and 
democracy 
determined and 
debated?  
• How does 
taking into 
consideration 
voices and 
perspectives 
within a time 
period contribute 
to a greater 
understanding of 
ourselves and our 
origins?  

Anchor Texts:  
• “The World on the 
Turtle’s Back” - Iroquois 
Creation Myth  
• "Sinners in the Hands 
of an Angry God" - 
Sermon by Jonathan 
Edwards  
• “The Interesting 
Narrative of the Life of 
Olaudah Equiano” by 
Olaudah Equiano  

  
Supplemental Texts  

• William Wilberforce's 
1789 Abolition Speech  
• Sources (articles, 
images, or other 
credible informative 
texts) for PBL Semester 
Research Project  
• "How to Choose a 
Research 
Topic” by University of 
Michigan Flint   

  
Suggested CIF Protocols  

 Goal of the Unit: Students will analyze literature within 
a historical and cultural context, develop skills for reading older 
texts, and understand storytelling traditions and 
techniques, including identifying and applying characteristics of 
creation stories and early American essays and speeches to 
their own writing.  
Assessments:  
Summative:  

• Bridgeport Creation Myth creative writing assignment  
• Rhetorical Analysis Compare/Contrast 
Essay Rubric her\e.  
• PBL Semester Research Project Part 1: Community 
Problem / Social Issue Identification & PowerPoint 
Presentation  
  

Formative:  
• Write routinely and over extended time frames (self-
assessment and reflections) and shorter time frames 
(free writes and ungraded responses)  
• Teacher observation and interaction   
• Peer and teacher feedback during the writing process  

 

CIF Strategies 
• Reduce, 
Record, Reflect  
• Read, Write, 
Share  
• Jigsaw  
• Corners  

Other Instructional 
Strategies.  
CLOSE Reading Explicit 
Vocabulary Instruction 
(i.e., FACADES) Explicit 
Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary 
(i.e., structural analysis 
with affixes and roots) 
Use of RACE and/or 
SURE Rubric with 
Students Use of Text-
Dependent and Paired 
Questions Identifying 
Similarities & 
Differences 
Summarizing & 
Notetaking Reinforcing 
Effort & Providing 
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• What strategies 
do speakers and 
writers use to 
convey their 
message to a 
particular 
audience?  

 

• Reduce, Record, 
Reflect  
• Read, Write, Share  
• Jigsaw  
• Corners  

 

Recognition 
Homework & Practice 
Nonlinguistic 
Representations 
Cooperative Learning 
Groups 
Setting Objectives & 
Providing Feedback 
Cues, questions, and 
advance organizers 
Writing-to-Learn 
Collaborative Group 
Work Classroom Talk 
Scaffolding Literacy 
Groups Socratic and 
Paideia seminar 
Student-Centered 
Learning Project-Based 
Learning 

Unit 2 Focus: 19th Century – 

Romanticism and Reality 
 

 • How do we 

address 

dichotomies 

like Nature and 

Science? 

Idealism and 

Reality? 

Freedom and 

Tradition? 

• What factors in 

our life impact 

our views on 

social issues?  

• What influence 

does reading 

firsthand 

accounts have 

on our 

understanding 

Anchor Texts: 

• Narrative of the Life 

of Frederick 

Douglass: An 

American Slave 

• “The Tell-Tale Heart” 

by Edgar Allan Poe 

 

Supplemental Texts:  

• Poem: “Success Is 

Counted Sweetest” 

by Emily Dickinson 

• Poem: “I heard a Fly 

buzz-when I died” by 

Emily Dickinson 

• Poem: ”I Heard a 

Funeral, in my Brain” 

by Emily Dickinson 

Goal of the Unit: Students will develop critical thinking and 

research skills through exploration of 19th century texts in their 

historical and social context, including recognizing and applying 

use of rhetorical strategies to convey a message. 

 

Summative: 

• Abolition of Slavery Speech or Editorial  

• PBL Semester Research Project Part 2: Literature 

Review, Research Question, and Thesis Statement 

 

Formative:  

• Formative response papers and opinion journal 

responses 

• Write routinely and over extended time frames (self-

assessment and reflections) and shorter time frames 

(free writes and ungraded responses) 

• Teacher observation and interaction  

• Peer and teacher feedback 

CIF Strategies 
• Reduce, 
Record, Reflect  
• Read, Write, 
Share  
• Jigsaw  
• Corners  

Other Instructional 
Strategies.  
CLOSE Reading Explicit 
Vocabulary Instruction 
(i.e., FACADES) Explicit 
Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary 
(i.e., structural analysis 
with affixes and roots) 
Use of RACE and/or 
SURE Rubric with 
Students Use of Text-
Dependent and Paired 
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https://www.poetryfoundation.org/poems/45706/i-felt-a-funeral-in-my-brain-340
https://www.poetryfoundation.org/poems/45706/i-felt-a-funeral-in-my-brain-340
file:///D:/Abolition%20of%20Slavery%20Speech%20or%20Editorial%20Assignment.pdf


of a particular 

time period in 

history? 

• Why is it 
important to 
have academic 
and personal 
integrity? 

 

• Poem: “The Raven” 

by Edgar Allan Poe 

• Poetry 180 (student 

choice of poem) 

• Sources (articles, 

images, or other 

credible informative 

texts) for PBL 

Semester Research 

Project 

• "How to Choose a 

Research Topic” by 

University of 

Michigan -  Flint  

• Excerpts on 

“Evaluating Sources 

and Writing an 

Annotated 

Bibliography” from 

The St. Martin’s 

Handbook by Andrea 

A. Lunsford 

• Excerpts on “Posing a 

Research Question 

and Evaluating Web 

Sources” from A 

Pocket Style Manual, 

Fifth Edition by Diana 

Hacker 

• “Source Citation 

Using MLA Style” 

from The Bedford 

Reader, 12th edition 

by X.J. Kennedy, 

Dorothy M. Kennedy, 

 Questions Identifying 
Similarities & 
Differences 
Summarizing & 
Notetaking Reinforcing 
Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic 
Representations 
Cooperative Learning 
Groups 
Setting Objectives & 
Providing Feedback 
Cues, questions, and 
advance organizers 
Writing-to-Learn 
Collaborative Group 
Work Classroom Talk 
Scaffolding Literacy 
Groups Socratic and 
Paideia seminar 
Student-Centered 
Learning Project-Based 
Learning 

https://www.poetryfoundation.org/poems/48860/the-raven
https://www.umflint.edu/library/how-select-research-topic
https://www.umflint.edu/library/how-select-research-topic
file:///D:/Evaluating%20Sources%20and%20Writing%20an%20Annotated%20Bibliography.pdf
file:///D:/Evaluating%20Sources%20and%20Writing%20an%20Annotated%20Bibliography.pdf
file:///D:/Evaluating%20Sources%20and%20Writing%20an%20Annotated%20Bibliography.pdf
file:///D:/Evaluating%20Sources%20and%20Writing%20an%20Annotated%20Bibliography.pdf
file:///D:/Evaluating%20Sources%20and%20Writing%20an%20Annotated%20Bibliography.pdf
file:///D:/Evaluating%20Sources%20and%20Writing%20an%20Annotated%20Bibliography.pdf
file:///D:/Evaluating%20Sources%20and%20Writing%20an%20Annotated%20Bibliography.pdf
file:///D:/Posing%20a%20Research%20Question%20and%20Evaluating%20Web%20Sources.pdf
file:///D:/Posing%20a%20Research%20Question%20and%20Evaluating%20Web%20Sources.pdf
file:///D:/Posing%20a%20Research%20Question%20and%20Evaluating%20Web%20Sources.pdf
file:///D:/Posing%20a%20Research%20Question%20and%20Evaluating%20Web%20Sources.pdf
file:///D:/Posing%20a%20Research%20Question%20and%20Evaluating%20Web%20Sources.pdf
file:///D:/Posing%20a%20Research%20Question%20and%20Evaluating%20Web%20Sources.pdf
file:///D:/Source%20Citation%20Using%20MLA%20Style.pdf
file:///D:/Source%20Citation%20Using%20MLA%20Style.pdf


Jane E. Aaron, and 

Ellen Kuhl Repetto 

Suggested CIF Protocols 

• Reduce, Record, 

Reflect 

• 3-2-1 Questioning 

• Jigsaw 

• Corners 

 

 
 
 
 
 

Unit 3 Focus: 20th Century Writing: 
War and Peace, Rights and 
Renaissance  
 
 
 
 

 Essential Questions:   
• What role does 
literature play in 
constructing and 
expressing 
individual and 
cultural identity?  
• How do 
literature, art, and 
words drive social 
and cultural 
change?  
• How does 
writing help 
negotiate the 
relationship of the 
individual to the 
group?   

 

Anchor Texts:  
• Poems: “I Hear 
America Singing”, “Song 
of Myself” and “Beat! 
Beat! Drums!” by Walt 
Whitman  
• Their Eyes Were 
Watching God – Zora 
Neale Hurston   
• Letter from a 
Birmingham Jail by 
Martin Luther King Jr.   
• “Let America Be 
American Again – 
Langston Hughes  
• TED Talk “We Should 
All Be Feminists by 
Chimamanda Ngozi 
Adichie  
  

  
Supplemental Texts:  

• (Gender: The Story of 
an Hour- Kate Chopin)  

Goal of the Unit: Students will explore the role of the novel in 
cultural identity and personal expression. Students will extend 
their understandings of rhetoric and social change through 
readings of essential 20th century texts.  
  
Assessments:  
Summative:  

• PBL Research Project Part 3: Research Proposal & 
Approval  
• Rhetorical Analysis (Connected with Dr. King’s 
“Letter”)  

Formative:  
• Response papers and opinion journals  
• PBL Research Project conferencing  
• Write routinely and over extended time frames (self 
assessment and reflections) and shorter time frames (free 
writes and ungraded responses)  
• Teacher observation and interaction   
• Peer and teacher feedback  

  
 

CIF Strategies 
Suggested CIF 
Protocols   

• Valley of 
Values  

• Jig Saw   
• Write-Pair-
Share & Write-
Pair-Pair-Share  
• 3 Minute 
Review  

 
Other Instructional 
Strategies.  
CLOSE Reading Explicit 
Vocabulary Instruction 
(i.e., FACADES) Explicit 
Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary 
(i.e., structural analysis 
with affixes and roots) 
Use of RACE and/or 

https://www.poetryfoundation.org/poems/46480/i-hear-america-singing
https://www.poetryfoundation.org/poems/46480/i-hear-america-singing


• (Gender: The Yellow 
Wallpaper – Charlotte 
Perkins Gilman   
• (Gender) Malala’s 
Magic Pencil by Malala 
Yousafzai  
• (Race) Chapter 23 of 
“I Know Why the Caged 
Bird Sings by Maya 
Angelou  
• The New York 
Times UpFront Magazine 
& other current events  

  

 

SURE Rubric with 
Students Use of Text-
Dependent and Paired 
Questions Identifying 
Similarities & 
Differences 
Summarizing & 
Notetaking Reinforcing 
Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic 
Representations 
Cooperative Learning 
Groups 
Setting Objectives & 
Providing Feedback 
Cues, questions, and 
advance organizers 
Writing-to-Learn 
Collaborative Group 
Work Classroom Talk 
Scaffolding Literacy 
Groups Socratic and 
Paideia seminar 
Student-Centered 
Learning Project-Based 
Learning 

  

Unit 4 Focus: Empowering 21st 

Century American Identity & Voice   
 
 
 

 
 

• What does 

literature and 

language look 

like in the 21st 

century? 

• How do we 

define and 

develop our 

roles in the 

future? 

Anchor Texts: 

• The Tempest by 

William Shakespeare 

• Selections of modern 

texts, music, 

journalism, essays, 

and social media/ 

broadcast media with 

a focus on Latina/o, 

Black, Indigenous, 

LGBTQ, newly 

Goal of the Unit: Students will develop an understanding of 

21st century writing and thought, and engage their own voice 

in the writing of the future. 

 

Summative: 

• PBL Action Research Paper – Final Paper and Action 

Component 

• Shakespeare Analysis or Response 

Formative: 

• Self-Reflection 

CIF Strategies 
• Reduce, 
Record, Reflect  
• Read, Write, 
Share  
• Jigsaw  
• Corners  

Other Instructional 
Strategies.  
CLOSE Reading Explicit 
Vocabulary Instruction 
(i.e., FACADES) Explicit 



• How can words 

shape the 

society world of 

the future? 

 

immigrated, and 

historically oppressed 

voices. 

Supplemental Texts: 

• (Race) TED Talk “Just 

Mercy” by Bryan 

Stevenson 

Suggested CIF Protocols 

• Valley of Values 

• Gallery Walk  

• Fishbowl 

• Back to Back 
 

• Write routinely and over extended time frames (self 

assessment and reflections) and shorter time frames 

(free writes and ungraded responses) 

• Teacher observation and interaction  

• Peer and teacher feedback 

 

Vocabulary (i.e., 
Academic Vocabulary) 
Explicit Vocabulary 
(i.e., structural analysis 
with affixes and roots) 
Use of RACE and/or 
SURE Rubric with 
Students Use of Text-
Dependent and Paired 
Questions Identifying 
Similarities & 
Differences 
Summarizing & 
Notetaking Reinforcing 
Effort & Providing 
Recognition 
Homework & Practice 
Nonlinguistic 
Representations 
Cooperative Learning 
Groups 
Setting Objectives & 
Providing Feedback 
Cues, questions, and 
advance organizers 
Writing-to-Learn 
Collaborative Group 
Work Classroom Talk 
Scaffolding Literacy 
Groups Socratic and 
Paideia seminar 
Student-Centered 
Learning Project-Based 
Learning 

      

 


